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In this world, the most obvious difference between people is the difference in appearance. 
In its simplest aspect, we know that everyone in this world is unique. Definitely, in the aspect of 
learning, the learning outcome of each student is different. Even based on the same age, same 
subject, same teacher, same gender, the results of learning are different. This makes it necessary 
to study individual differences in learning. As a second language teacher, it is necessary to study 
the impact of individual differences on second language acquisition. 
This field project mainly discusses the effect of individual differences on second 
language acquisition focusing on the personality factor. The problem is most second language 
teachers were not trained in relevant knowledge of educational psychology before they became 
the certificated teacher. Second language teachers can instinctively know that every student’s 
learning behavior is different, but they don’t have the basic theoretical knowledge to rely on. 
In this case, the purpose of this project is to provide the basic information of educational 
psychology to second language teachers. To be a bridge between second language teachers and 
educational psychology and help them to learn another interdisciplinary knowledge for becoming 






I was an English teacher in China. I taught English to elementary school students and 
middle school students. When I taught middle school students first, I tried to use different 
teaching approaches to motivate them to enjoy learning English, such as playing round-robin and 
scene play. It was useful for some students but not for some of the others. I thought that maybe 
because they are not kids anymore. However, when I found that this situation shows again in 
elementary school English class, it interests me to find out the real reason. So I talked with 
different students both in elementary school and middle school. I realized that many of the issues 
were not due to my teaching approach, but from individual differences. Several students did not 
participate or engage in class, and I worried that I was not reaching them. I asked these students 
how I could help them learn English better, and I found that their lack of participation was not 
due to my teaching approach, but due to their introverted personalities. It was then that I realized 
that understanding individual students’ psychological and personality characteristics were an 
important part of teaching English. This project led to help ESL teachers understand some basic 
pedagogy psychology knowledge, personality traits, that might be useful for designing an ESL 
class. 
Statement of the Problem 
According to the International Organization for Migration (IOM), the United States took 
in more than 1,000,000 refugees and asylum seekers in 2018. The recipients are mostly 
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asylum-seekers with a group of more than 700,000 people. Besides, ​ ​the United States has the 
largest number of foreign-born people in the world in 2019. What's more, there was an estimate 
of 2,600,000 undocumented immigrants who lived in California. Based on this, it is possible to 
infer that a large number of people who live in the United States are English language learners. 
English as a second language (ESL) student population is steadily and consequently, growing in 
the United States’ schools, and the linguistic diversity in schools across the nation has seen an 
influx of English Language Learners (ELLs) (Franco-Fuenmayor,2013). 
For the teachers of English language learners, it is not enough to know how to teach 
English. In addition to knowing how to teach English, because of the unique needs and 
characteristics of English language learners, teachers need to understand psychology. Dörnyei 
(2005) has mentioned that personality is one of the main themes in psychology and the 
subdiscipline specialized in the area is called personality psychology. Teachers of English 
language learners must also understand the basic psychological aspects of the language 
acquisition process. The problem is that ESL teachers are not trained in educational psychology. 
Initially, as every English educator knows, second language teachers focus on learning 
how to use different teaching approaches or theories in the teaching process more than having a 
related psychology course before becoming a language teacher. Kheirabadi (2018) states that to 
achieve success in teaching, the teacher must have the necessary information and knowledge 
from the new educational psychology, and a teacher who has more psychological knowledge is 
more successful than other instructors. Also, Kheirabadi (2018) illustrates that ​teacher’s success 
is a basic principle and the attention of all teachers to the utilization of educational and 
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behavioral methods based on psychology should be prioritized​. That means, for every subject 
educators including language educators, they have to learn or to be trained in the knowledge of 
psychology because the educators must be a good psychologist before they play the role of 
teachers (Kheirabadi, 2018). According to ​Williams, Mercer, and Ryan ​ ​(2015),​ a good language 
teacher already instinctively knows a considerable amount about psychology. Nevertheless, 
psychology is a systematic subject and therefore language teachers can not use psychology 
knowledge just based on their instinct. ​English as a second language (ESL) teachers not only 
need an instinct about psychology while they are teaching but also need to be trained relevant 
psychology knowledge, such as personality psychology of English as a second language (ESL) 
students, before becoming language teachers or continued learning as educators. Above all, if 
language educators want to be good teachers, they must master basic educational psychology as 
a requirement. 
Obviously, English as a second language (ESL) teachers can help their students learn 
more if they understand educational psychology knowledge. Teachers' daily classroom 
decisions—such as the activities they use, how to organize and interact with students, and how to 
organize classes -- are often determined by their understanding of psychological issues such as 
learners' motivations, group dynamics, and emotions (​Williams, Mercer & Ryan ​, 2015)​. For 
most teachers, they do not have the ability to handle different students’ issues in the teaching 
process. It is because the objects for teachers are different kinds of people, not robots. Teachers 
can not solve the problem only by their own pedagogy or teaching discipline. There is an idiom 
in Chinese ​is yīn cái shī jiào.​ This idiom means teaching students in accordance with their 
aptitude or treating pupils as individuals. Concerning this point, in the light of Kheirabadi 
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(2018), understanding and identifying the desire, motivation, mental, and physical of the learners 
can help them learn more. For instance, a skillful teacher who is trained in educational 
psychology enters the shy children into the conversation and improves the self-confidence of 
other learners in speaking skills of English language class. 
In order to become proficient in any language, either foreign or native, all teachers should 
be familiar with psychology, a subject closely related to language teaching (​Chebotarova, 2014)​. 
Psychology is a significantly relevant subject for language teaching, but it is not a subject already 
including language teaching courses for now. Untrained language teachers face more problems if 
they do not have knowledge related to educational psychology. The primary problem remains: 
language teachers (specifically ESL teachers) do not have sufficient knowledge in educational 
psychology (Kheirabadi, 2018).  
Purpose of the Project 
The purpose of the field project is to help English as Second Language (ESL) teachers 
learn about educational psychology, and to help English as a second language (ESL) teachers 
realize individual differences of affection play a role during the whole language learning process. 
Also, it will help to solve the problem that English as Second Language (ESL) teachers lack 
training in personality psychology. According to Pervin and John (2001, p.3), personality is the 
part of the field of psychology that most considers people in their entirety as individuals and as 
complex beings. To a certain extent, no matter what the context is, people are the same. And to a 
certain extent, they also are different depending on the context (Pervin and John, 2001, p.290). 
That is why English as Second Language (ESL) teachers understand different types of 
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personalities and base this on using different types of teaching approaches in teaching context is 
very significant. This field project may be of interest to English as a second language (ESL) 
teachers who want to learn how different types of students’ personalities affect their language 
learning outcomes. The handbook may contribute to creating an appropriate lesson plan, 
lowering students’ high levels of anxiety, and promoting motivation for acquiring a second 
language. 
Theoretical Framework 
The affective filter theory claims that a variety of affective variables are related to 
success in second language acquisition. This section includes a brief history of the affective filter 
hypothesis which is an important hypothesis in second language acquisition (SLA) and can be 
used by teachers to help reduce language learners’ anxiety while learning the second language. 
To begin, the Affective Filter Hypothesis is part of Stephen Krashen’s theory of language 
acquisition which includes five hypotheses: (a) the Acquisition-Learning Hypothesis; (b) the 
Monitor Hypothesis; (c) the Input Hypothesis; (d) the Natural Order Hypothesis (e) the Affective 
Filter Hypothesis. The Acquisition-Learning Hypothesis demonstrates acquisition is the product 
of language learners’ focus on natural communication instead of the form of their utterance of 
the target language, and learning means language learners study a foreign language in a 
teacher-centered setting, like grammar class, speaking class, and so on. The Monitor Hypothesis 
states the relationship between acquisition and learning. The role of the monitor is minor and is 
used when speech needs to polish. The Input Hypothesis claims that a language ​ learner requires 
input that is one step beyond his/her current stage of linguistic competence to acquire the target 
language.​ The Natural Order Hypothesis suggests ​the acquisition of grammatical structures 
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follows a natural order which is predictable.​ Finally, the Affective Filter Hypothesis says that ​a 
number of affective variables, such as motivation, self-confidence, anxiety, and personality traits, 
play a facilitative role in second language acquisition. ​ According to Du (2009), the Affective 
Filter Hypothesis is built on the earlier work of Dulay and Burt (1977). 
According to Du (2009), Dulay and Burt (1977) were the first scholars to propose the 
idea that there is a relationship between affective variables and second language acquisition. 
Dulay and Burt claimed that the acquirer must not only understand the input but must also, in a 
sense, be ​open​ to acquiring the language. The work of Dulay and Burt is important because it 
provided a foundation for the affective filter hypothesis and helped other scholars to understand 
that affective factors relate more directly to subconscious language acquisition than to conscious 
learning (Krashen, 1981). This early work influenced the Affective Filter Hypothesis, which is 
part of the Monitor Hypothesis developed by Stephen Krashen. 
Building on the foundation provided by Dulay and Bury (1977), the Affective Filter 
Hypothesis (Krashen, 1981, 1982) describes the attitudinal factors that relate to second language 
acquisition. The attitudinal factors are attitude, motivation, achievement motivation, interest, 
perseverance, and self-esteem. These factors either perform one or both of two functions that 
include encouraging intake and low affective filters. Other functions enable the language 
performer to utilize the language they hear for acquisition. These attitudinal factors encourage 
acquirers to communicate with the speakers of the target language, and thereby obtain the 
necessary input, or intake, for language acquisition. This theory explains the relationship 
between language learners’ attitudes and language acquisition.  
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This foundational scholarship in the field of language acquisition is important because it 
not only states how affective variables influence second language acquisition but also analyses 
the influence of attitudinal factors on second language proficiency. It also explains how 
pedagogical goals for language learners should not only include supplying comprehensible input 
but should also create a situation that encourages a low affective filter. The Affective Filter 
Hypothesis is important because it helps teachers of language learners to determine whether their 
students’ affective filter is low enough to acquire a second language. The filter is up when the 
acquirer is unmotivated, lacking in confidence, or concerned with failure. The filter is down 
when the acquirer is not anxious and is trying to become a member of the group speaking. In 
summary, the Affective Filter Hypothesis is one of the important hypotheses in Krashen’s theory 
of language acquisition, that addresses motivation, attitude, anxiety, and self-confidence. 
Significance of the Project 
Due to the lack of training for English as the second language (ESL) teachers in 
psychology, especially for personality psychology, even if teachers master different types of 
teaching approaches, they can not choose the most effective way to make all students receive the 
information that they want to convey. For English language learners (ELLs), they might not 
realize what kind of personality they are. It is hard for them to notice even analyzing the 
personality of themselves while they learn a new language at the same time. If language 
educators could be trained the knowledge about personality factors that influence second 
language acquisition (SLA), it would maximize the benefit for English language learners (ELLs) 
during the learning process or even for the learning outcomes. For English as a second language 
(ESL) teachers, in the light of language learners’ different personalities, the creation of 
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curriculum, course plan, or lesson plan would be designed by personality variables. It helps 
teachers receive the response or feedback by their design to see how they could revise their 
design to help language learners succeed in language learning. This field project may be of 
interest to teachers in the field of English language teaching. It may hold significance for English 
as a second language (ESL) teachers because it might contribute to using different teaching 
approaches to take care of students’ personality variables in class or in the whole learning 
process. In addition, this field project may also interest researchers in the field of ​psychology 
because it may also hold significance for educational psychology because individual differences 







REVIEW OF THE LITERATURE 
Introduction 
As we know, nobody is exactly the same in the world, and obviously, people are different 
from each other. The reasons to explain this statement maybe because of the different human 
genes, growth environments, and history of mankind, etc. In terms of Anastasi’s (1994) 
statement that within the broad limits that inherited genetic information sets on a person’s 
development, what will an individual actually become depending on their environment. People 
differ from each other because of many biological or conditioned factors, such as affected by 
nature, or unconscious forces, like affected by past experiences ​(Zafar & Meenakshi, 2012). 
Many researchers used individual differences to investigate different subject areas like 
management, art, science, mathematics, etc. Also, linguistics researchers studied the influences 
of individual differences in second language acquisition. 
Individual Differences in Second Language Acquisition 
“Why do individuals differ so much in second language attainment success (Segalowitz, 
1997)”? To a certain extent, individual differences influence English as Second Language 
learners’ success in language learning. According to Dörnyei (2005), individual differences are 
characteristics or traits that refer to which individuals may be shown to differ from each other or 
concern anything that marks a person as a distinct and unique human being. People can be 
distinguished by their appearances, behaviors, or minds, etc. Different classifications can apply 
to different subject fields. As Michael (1994) summarized that although human beings differ in 
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many ways, some of those ways are clearly more meaningful to psychology than others. Foot 
size and eye color are probably little or no relevant determinants of behavior (foot size may be 
important for professional football players), yet personality seems to play an important role in 
influencing our behavior. This field project mainly discusses the individual differences from the 
aspect of psychology and will discuss one of the variables of individual differences: personality. 
Individual differences do not only belong to the educational psychology field but also 
play a role in the social sciences because Dörnyei mentioned that individual differences are the 
reason to differ social sciences from the natural sciences (2005). However, during past research, 
some researchers hold the view that individual differences are detrimental to the domain of 
educational studies. Alexander and Murphy (1999) illustrated that the dominant trend in 
educational psychology treats the teachers and students who constitute classrooms as “learning 
communities” and to think in terms of the collective more than the individual. In this context, the 
authors argue, focusing on differences between individual students may be counterproductive to 
efforts to build communities that work together for the benefit of education. Dörnyei and 
Murphey (2003) also agree with this opinion by saying that applying the group-based dynamic 
perspective in educational contexts is that the group of learners as a social unit can and does 
transcend certain individual differences. Also, this controversy appears in language studies. As 
the second paragraph of this section is cited by Segalowitz (1997), the researcher tries to find out 
why and how individual differences affect Second Language Learning success. But, it is hard for 
second language acquisition researchers to find a neat formulation or conclusion to explain the 
role individual differences play in second language acquisition because there will always be 
people to whom some findings do not apply and most individual difference variables are 
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associated with a complex and diverse body of research (Dörnyei, 2005). People are diverse is a 
fact, and second language teachers teach language in the classroom (except one one one teaching 
or tutorial), as a community, is true as well. It will depend on the opinion of different researchers 
that second language teachers need to teach as a community or take care of some unique students 
when they differ from others. Even Dörnyei (2003) mentioned the concept of “group-based” in 
educational contexts in his research, according to the researches by Dörnyei with Skehan (2003) 
and Sawyer with Ranta (2001) believed that individual differences are very important from a 
practical point of view because individual differences have been found to be the most consistent 
predictors of second language learning success (Dörnyei, 2005).  
Anastasi (1994) states that the study of animal behavior, from single-celled organisms to 
apes, reveals huge individual differences in learning ability. In this case, the researchers of 
individual differences in second language acquisition seek answers to some questions. For 
instance, in what ways do language learners differ, and how do learner differences affect the 
process of second language acquisition? For a long time, it has been observed that language 
learners vary greatly in their ultimate success in mastering a second language. Therefore, the 
study of individual differences has been a characteristic research field of second language studies 
since the 1960s (Dörnyei, 2005). The reason why second language studies researchers make 
effort on individual differences research may be because our understanding of why people differ 
so much in the speed, effectiveness, and method of learning a second language would be 
incomplete if we do not consider the impact and its multiple roles in second language 
acquisition. Hence, the momentum of individual difference researchers has been further 
reinforced by the influential research on good language learners in the 1970s (Norton & Toohey, 
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2001). Nowadays, in spite of some problems that exist, the study of individual differences has 
attracted much attention and made great progress in second language acquisition. 
After many different pieces of research, researchers find that there are a veritable plethora 
of individual learner variables influencing learning outcomes (Ellis, 1999). For example, Zafar 
and Meenakshi (2012) discussed different dimensions of individual differences from ​age​, ​sex ​, 
aptitude​, ​motivation​, ​learning styles ​, ​learning strategies​, and ​personality​. There is a table below 
to show how different researchers classify the branches of individual differences. 
Researcher Individual Differences Noted in Research 
Skehan (1989) 
 Cognitive and affective factors 
Language aptitude 
 Language learning strategies 
 Motivation 














  Learning Style 
  Motivation 
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  Personality Factors  
































Table 1: Type of individual differences by some researchers 
        Above all, individual differences play an inevitable role in second language acquisition, and 
it is a high-profile subject in educational psychology recently. Researchers still try to find an 
approval classification of individual differences in second language acquisition. Because 
educational psychology is interdisciplinary between education and psychology, it is complex to 
explain the real principle of individual differences. The next part will review the relationship 
between second language learning and one of the individual differences: personality. 
Personality and Second Language Learning 
There is no doubt that personality is the most characteristic of human beings. Therefore, 
it is appropriate to discuss individual differences from the description of various personality 
factors. According to ​Dörnyei (2005) ​, from the educational perspective, the role and influence of 
personality factors are less important than other individual difference variables such as aptitude 
and motivation. Hence, second language learning researchers cannot conclusively conclude that 
personality affects second language learning. Although second language learning researchers are 
just beginning to study this factor, there is a long history of general psychological research on 
personality. The study of personality is one of the main themes of psychology, and there is a 





Willingness to Communicate 
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psychoanalytic theory of the early 20th century, and its history bears the imprint of all the major 
psychological paradigms: from behaviorism and humanism to social cognition. Also, there are 
many degrees of isolated personality measurements that are usually not associated with any 
particular personality theory. Therefore, the taxonomic and theoretical complexity of this field 
cannot be covered completely within a single section in this chapter. This section will mainly 
review the literature on personality in second language acquisition. 
To explore how personality affects second language acquisition, scholars should 
understand the definition of personality first. The Collins Dictionary defines personality as one’s 
whole character and nature. According to the Merriam-Webster dictionary, personality 
means the complex of characteristics that distinguishes an individual or a nation or group. In 
English Language Learners Definition, personality is defined as the set of emotional qualities, 
ways of behaving, etc. That makes a person different from other people. These definitions come 
from different dictionaries. However, when researchers study personality, the first major problem 
that arises is the realization that different scholars use the term quite differently to cover different 
areas of human nature ​Dörnyei (2005) ​. In the beginning, temperament seemed like personality. 
As Snow et al., (1996) mentioned, temperament is often referred to as being heavily rooted in the 
biological substrate of personal behavior and having highly heritable individual differences, and 
traces of which can already be found in early childhood. Also, temperament and personality are 
biological differences in life and learning (Ehrman, Leaver & Oxford, 2003). In this case, Hogan, 
Harkness, and Lubinski (2000) concluded that temperament provides the main biological basis 
for the development of personality. That is to say, in early times, some scholars regard 
temperament as personality. 
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Studies of Personality and Language Learning 
After knowing the general concept of personality, there are some questions that come to 
mind. For example, what is the relationship between personality and learning, and how does 
personality influence learning, especially for language learning. As ​Dörnyei (2005) said, ​while 
no one would dispute those personality variables and personality types are important factors in 
determining human being’s overall behavior, the real question from an educational perspective is 
to what extent these personalities affect learning. There are some relevant researches to show 
whether personality would affect language learning. Research demonstrates that personality is a 
psychological factor influencing language learning to some extent. 
In 2017,  Coker and Mihai addressed the connection between second language learning 
and character types, noting that this topic has not been explored widely. To address this gap in 
the literature, Coker and Mihai studied how students perceived the influence of their personality 
type on their second language learning experience​.​ Conducted in ​ ​a state college, this study 
included 13 students who came from advanced English as a Second Language group at a state 
college in central Florida. The findings of this study are the result of an abbreviated survey 
asking questions about students’ personalities and how they handle situations. For example, 
according to the survey results, students with the personality trait of a ​perfectionist​ are good at 
handling situations like differences in culture between the United States and their home country. 
Similarly, students with the personality trait of an ​achiever ​tend to be very motivated to learn in 
class. Students with the personality trait of ​romantic ​ like giving creative ideas for projects or 
being supportive of classmates in the new classroom. This is related to the work of 
Ożańska-Ponikwia and Dewaele (2012) because these two studies attempt to investigate the 
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relationship between personality types and second language acquisition, and whether personality 
affects second language learning.  
Ożańska-Ponikwia and Dewaele (2012) addressed the relationship between psychological 
characteristics and engagement among second language learners. In this study, 
Ożańska-Ponikwia and Dewaele investigated the effect of personality on the use of a second 
language and on self-perceived proficiency in a second language. This study included 102 adult 
Polish immigrants in the United Kingdom. The results of this study demonstrate that (a) 
immigrants who have been abroad for a longer time use the second language more frequently 
and feel more proficient in their second language; (b) various personality traits appear to be 
linked to second language use including personality factors such as ​extraversion and openness ​; 
(c) the factors affecting the frequency of use of the second language are indirectly linked to 
self-perceived proficiency. According to the results of this study, ​self-esteem​ is a significant 
factor, and ​openness and self-esteem ​ are personality traits that best predict the use and 
development of English L2. 
Similar to the findings of Ożańska-Ponikwia and Dewaele (2012), Wakamoto (2000) 
addressed the relationship between ​ ​extroversion, introversion,​ and language acquisition.  This 
study included 222 junior college students majoring in English, who were all female and aged 
from eighteen to nineteen in Japan. Wakamoto used the Myer Briggs Type Indicator (MBTI) and 
Strategy Inventory for Language Learning (SILL), both self-report questionnaires, as 
measurements to implement the study. The results of this study demonstrate there are six 
language learning strategies used by language learners: functional practice strategies, strategies 
for maintaining communication, metacognitive strategies, memory strategies, social-affective 
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strategies, and general study strategies. Functional practice strategies focus on actual language 
use, not on the forms of language. Strategies for maintaining communication refer to strategies 
used in the case of a break-down of communication; these make learning through 
communication impossible. Metacognitive strategies show that language learners control the 
cognitive processes of learning by planning, evaluating, or arranging learning processes. 
Memory strategies help learners to memorize new words or phrases efficiently. Social-affective 
strategies mediate the relationship between people or control one’s affective domain. Last, 
general study strategies help learners to improve general learning in schools. Extroverts are 
labeled functional practice strategies and social-affective strategies, and there are no preferred 
language learning strategies for introverts. Different language learners have different 
personalities and the use of different strategies is associated with different personality types. 
There is another researcher who conducted a study to figure out how personality 
influences language learning. Nodoushan (2011)  conducted this study among Iranian EFL 
learners with different personalities and varying levels of accomplishment in EFL speaking 
classes at Kish International Campus of the University of Tehran in Iran. This study included 139 
students. The results of this study demonstrate that (a) extroverts appeared to be better language 
learners than introverts; (b) extroverts tend to have better communication skills because they 
make use of more opportunities to speak in the language they are learning; (c) the extroverts are 
better at language learning. This is another study that concludes that extroverted language 
learners perform better than introverts. 
However, in contrast to the findings of the above studies, Capellan (2017) suggests that 
there is a lack of strong evidence to prove that personality traits are one of the factors that 
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influence the acquisition of a foreign language. Capellan studied the correlation between 
personality, and second language acquisition of college students studying elementary Spanish as 
a foreign language, in order to investigate whether any relationship existed between personality 
and language achievement.  In addition, Capellan investigated personality traits as predictors for 
language learning.  This study included 52 college students. The findings of this study 
demonstrate that the personality traits most likely to influence foreign language learning are 
being observant/intuitive and thinking/feeling.  However, in this study personality types did not 
have a statistically significant relationship with foreign language acquisition.  
Types of Personality in Second Language Acquisition 
The personality of people of all shapes and colors bring changes to the world. For more 
than 150 years, the study of personality has been at the core of human psychology. Famous 
psychologists such as Freud, Skinner, and Allport have focused their research on human 
personality. In second language acquisition, the study of the relationship between personality and 
language learning has been the research subject of Krashen, Skehan, Gass & Selinker, and other 
scholars’ studies. When Ehrman (1996) proposes the view that there is a clear relationship 
between personality and second language acquisition, people tend to agree with him. Because 
personality determines what people feel comfortable with. As a result, people tend to choose and 
therefore do what they are comfortable with and become better at a given skill. In this case, 
second language learners choose their learning strategies and learning skills according to their 
personalities. The types of personality are varied. There are some types of personality that may 
affect second language learning, for instance, extroversion and introversion, self-esteem, 
inhibition, risk-taking, and anxiety. 
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According to Dawaele and Furnham(1999), extroversion and introversion are a 
continuum. Extroverts are considered gregarious and passionate. Extroverts don't seem to enjoy 
being alone, and they are adventurous and impulsive. However, introverts are considered 
introspective, quiet, passive, and conservative. It is said that extroverts get energy from the 
outside world, while introverts are more concerned with the inner world of the mind and are 
more likely to engage in solitary activities. This trait not only describes whether a person is 
outgoing or shy but also takes into account whether a person prefers to work alone or feels 
energized when working at home with a team. The relationship between extraversion and 
learning was first studied by Eysenck, who believed that there was no positive correlation 
between extraversion and learning due to some neurochemical phenomenon in the human brain. 
So, he concluded that an introvert would be a better language learner rather than an extrovert. 
Nevertheless, second language acquisition researchers tend to disagree with Eysenck's 
conclusions. Scholars preferred that extroverts are good language learners. Same as the studies 
mentioned above in the last part, there are some researchers who found that personality can 
affect language learning, yet other researchers disagree. Second language acquisition literature 
shows that the more outgoing language learners increase input (Krashen, 1985), and the more 
they prefer the communicative approach (Cook, 2001), the more likely they are to participate in 
group activities (McDonough, 1986). Hence, extroverted language learners increase interaction 
in language to maximize language output (Swain, 1985), thus producing better language 
proficiency. However, research does not always support this conclusion. Some studies have 
found that learners' success in language learning is associated with extraversion, such as 
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confidence and risk-taking, while others have found that many successful language learners do 
not score high on extraversion. 
Self-esteem is a term in psychology used to reflect a person's overall assessment of their 
own worth. Coopersmith (1967) defined self-esteem as an individual's judgment of value and his 
attitude towards himself. ​ ​Self-esteem includes beliefs (e.g., "I have the power" or "I don't have 
the power") and emotions such as triumph, despair, pride, and shame. A person's self-esteem 
may be reflected in their behavior, like shy, confident, or cautious. Self-esteem can be applied 
concretely on a specific dimension (e.g., "I believe I'm a good writer and I'm particularly proud 
of it") or broadly (e.g., "I believe I'm a good person and I'm proud of myself"). Studies show that 
students who feel good about themselves are more likely to succeed. Holly(1987) summarizes 
many studies and points out that most studies show that self-esteem is a result of academic 
achievement rather than a cause. There some researches’ results including Brodkey and Shore 
(1976), Gardner and Lambert (1972), Heyde (1979), MacIntyre, Dörnyei, Clement, & Noels 
(1998) suggest that better communication does lead to more willingness to communicate. There 
are many factors that make learners tend to seek second language communication and another 
learner tends to avoid second language communication. They believe that there is not one, but 
many, factors that lead to a willingness to communicate. These two levels of motivation, 
personality, group atmosphere, and self-confidence are only part of the picture. Among the two 
levels of confidence, the first level is similar to state communication confidence, and the second 
is a general level of second language confidence. Both of these confidence factors play an 
important role in determining a person's willingness to communicate. But, as with many other 
personal factors, it is believed that high self-esteem alone does not lead to verbal success and 
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vice versa. In addition, a statement that self-esteem can be adjusted through direct guidance, 
which can lead to increased achievement is consistent with Andres's experience, having 
conducted two research projects in 1993 and 1996 in the area of self-esteem and found that 
self-esteem can be modified and enhanced in a foreign language classroom, and significant 
benefits can be observed in EFL/ESL learning. This is considered the most important point in the 
classroom: as teachers, we can have an impact on our students' performance and well-being. As 
Brown (1994) puts it, good teachers succeed "because they give the best attention to language 
goals and the character of their students". 
Regarding inhibition, inhibition is closely related to self-esteem. The lower self-esteem, 
the stronger inhibition, and the more it protects the fragile self. Learning from mistakes, the 
process of making mistakes, and the subsequent improvement in language skills are inhibited by 
the ego. With an adaptive linguistic self, learners can reduce inhibitions. An apparently 
self-critical nature sees mistakes in language learning as an insult and thus further delays the 
process of language learning. As Brown (1994) points out, language learning means a lot of 
self-exposure, because it inevitably involves making mistakes. Because of the above defense 
mechanism, these errors may be seen as a threat to themselves. By the time the students came in 
class, the fortifications had been built, and it was almost impossible to dismantle them. However, 
classroom experience has shown that teachers' attitudes toward errors reinforce these barriers 
and, in the long run, create learning disabilities or self-fulfilling prophecies that I can't do it or I 
am not good at it. In short, it creates a deep-rooted fear of inadequacy and inadequacy in the 
learner's mind. According to Brown (2000), the language teaching methods of the past three 
decades have been characterized by the creation of context, in which students are free to take 
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risks and orally try hypotheses. Brown further claims that it breaks down some of the barriers 
that often discourage learners from trying their new language and argues that if students are 
afraid to speak until making sure that a sentence is correct, then the students will probably never 
have a productive conversation, which people would obviously agree with. Fortunately, there is a 
growing awareness among language teachers that focusing on students' strengths rather than their 
weaknesses is an effective way to break down learning barriers and overcome inhibitions. 
For risk-taking, Linguists define risk-taking as the ability to try new information 
regardless of linguistic awkwardness. Risk-taking is the third affective domain of personality 
factors and one of the most important components of learning a second language. Language 
learners have a strong desire to succeed in learning what they desire to master, so they are 
willing to absorb new knowledge spontaneously from teachers. But how do they interact with 
teachers? The easiest way is to take risks. While making mistakes can be impulsive and 
embarrassing, a good learner should demand this trait in order to successfully acquire a second 
language. According to Brown (2001), interactions run the risk of not producing the intended 
meaning, not explaining the intended meaning, being laughed at, avoided, or rejected. Of course, 
the rewards are huge and worth the risk. In other words, taking risks is a key interaction in 
learning a language in an ESL/EFL classroom. Therefore, if the language learner and the teacher 
interact automatically, they can acquire a foreign language without any difficulty. In terms of 
Brown (2001), as a best-performance strategy, taking risks is not just about taking risks, but 
learning from your "failures". When you risk using new technology in the classroom, try a new 
way of dealing with a difficult student, or speak bluntly to your supervisor, you must be willing 
to "fail" in your attempt. Then you evaluate all aspects of that failure and turn it into an 
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experience that teaches you how to calculate the next risk. In this case, it is important to accept 
failure and internalize it as a learning experience. The language learner can then gradually master 
the language. That is to say, risk-taking is a positive factor for language learners. 
Another factor, anxiety, is a factor closely related to the factors, self-esteem, inhibition, 
and risk-taking, mentioned above. If anxiety interferes with the learning process, it plays an 
important role in second language learning. While this is a common feeling, it is not easy to 
define. It is accompanied by feelings of restlessness, depression, self-doubt, worry, or worry. 
Learners' willingness to communicate is also related to anxiety. It is often influenced by the 
number of people present, the topic of conversation, and the formality of the environment at the 
time. Brown (1994) distinguishes between trait anxiety (a permanent tendency to worry) and 
state anxiety (feelings associated with a particular situation). Many studies (e.g. Horwitz et al., 
1986; McIntyre and Gardner in 1991; Young, 1991; Phillips, 1992) 's research on state anxiety 
shows that foreign language anxiety has a negative impact on the language learning process. On 
the contrary, Bailey (1983) points out that some kind of concern or anxiety is a positive factor (as 
cited by Brown, 1994). This anxiety has been described as facilitating the learning process. In 
her actual classroom experience, the author has seen that tasks without a certain level of 
challenge weaken the learner's interest, while tasks without balance and adequate support can be 
frustrating because they overwhelm the learner in a state of emotional dullness or paralysis. All 
in all, a certain amount of attention, anticipation, and curiosity is useful and even necessary, but 
excessive anxiety can be inhibiting and hindering success in language learning. There are two 
types of anxiety that have been identified. One is trait anxiety and state anxiety. Trait anxiety is a 
more persistent tendency toward anxiety. State anxiety is an anxiety-related to certain events or 
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behaviors that may be temporary and situational. According to MacIntyre and Gardner (1991), 
due to its universality and somewhat vaguely defined nature, trait anxiety has not proved to be a 
useful predictor of second language achievement. However, the research of Brown (2000) on 
language anxiety focuses more on the situational nature of state anxiety. In addition, in Bailey’s 
research on competitiveness and anxiety in second language learning, facilitative anxiety is one 
of the keys to success and is closely related to competitiveness (1983). 
Personality Models 
According to several scholars, there are some types of personality that may affect second 
language learning. As an English as a second language or a second language teacher, it is 
necessary to know what kind of personality your students are. For this point, personality models 
are useful tools to understand each student. There are three famous personality measurements in 
second language acquisition, the Eysenck PEN model, the Big Five model, and the Myers-Briggs 
Personality Type model. Because the Eysenck PEN model belongs to the field of neurography, 
this field project will mainly discuss the Big Five model and the Myers-Briggs model.  
The Bif Five model of personality emerged from convergent empirical research in the 
1990s and has become the dominant personality model in contemporary psychology. Partly 
because it successfully combines all previous personality models together. Specifically, it fits 
well into the Eysenck PEN model and the Myers-Briggs model. To apply personality factors as 
independent background variables requires a fairly straightforward and concise system. The "Big 
Five" model provides just that, which explains why it is so popular right now. In addition, the 
five dimensions proposed by the theory are common sense even to non-specialists due to the 
origin of the construct as a part of the reason. Scholars believe that if there is a certain 
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consistency in people's behavior, it must be reflected in the adjectives in the language that people 
use to describe each other. Thus, collecting all possible such adjectives in a given language can 
provide a complete list of personality factors. According to De Raad (2000), it took decades for 
this psychological approach to form a solid framework, and the principal researchers responsible 
for the final breakthrough were Lewis Goldberg (1992), Robert McRae (1993), and Paul Costa 
(2003).  
Big Five models can be known easily that there are five factors of this model, which are 
openness to experience, conscientiousness, extraversion-introversion, agreeableness, and 
neuroticism. These five factors can be acronym as OCEAN (​Dörnyei, 2005) ​or CANOE (Myers 
& DeWall, 2018). Because this model originated in adjectives, here are two tables (Table 2 and 
Table 3) below to show each dimension in different adjectives. 
 
Trait Dimensions High Score Low Score 
















































































Table 2   Different performances in different dimensions in a high score and low score 
 
Table 3 adjectives for five factors  
 
These adjectives were chosen because they are the most frequently used adjectives in various 
descriptions of the five major models. Here is Table 4 summarizes the description of Costa and 







Trait Dimensions Endpoints of the Dimensions 
Openness to experience 
imaginative preference ↔ practical 
for variety ↔ preference for routine 
independent ↔ conforming 
Conscientiousness 
organized ↔ disorganized 
careful ↔ careless 
disciplined ↔ impulsive 
Extraversion–introversion 
sociable ↔ retiring 
fun-loving ↔ sober 
affectionate ↔ reserved 
Agreeableness 
soft-hearted ↔ ruthless 
trusting ↔ suspicious 
helpful ↔ uncooperative 
Neuroticism 
calm ↔ anxious 
secure ↔ insecure 
self-satisfied ↔ self-pitying 





     • Anxiety 
     • Angry Hostility 
     • Depression 
  • Self-Consciousness 
     • Impulsiveness 
     • Vulnerability 
This scale covers emotional adjustment and stability at 
one extreme, and maladjustment and neuroticism at the 
other. 
• I am easily frightened. 
• I often get angry at the way people treat me. 
• Sometimes I feel completely worthless. 
• At times I had been so ashamed I just wanted to hide. 
• I have trouble resisting my cravings. 
• When I’m under a great deal of stress, sometimes I 
  feel like I’m going to pieces. 
Extraversion 
 
     • Warmth 
     • Gregariousness 
     • Assertiveness 
     • Activity 
   • Excitement-Seeking 
     • Positive Emotions 
This scale reflects extraversion at one extreme and 
introversion at the other. 
• I really like most people I meet. 
• I like to have a lot of people around me. 
• I am dominant, forceful, and assertive. 
• I usually seem to be in a hurry. 
• I like to be where the action is. 
• Sometimes I bubble with happiness. 
Openness to Experience 
 
 
      • Fantasy 
      • Aesthetics 
      • Feelings 
      • Actions 
      • Ideas 
      • Values 
This scale taps an openness to new experiences, thoughts, 
and processes at one end, and a rejection of such at the 
other end. 
• I have an active fantasy life. 
• I am intrigued by the patterns I find in art and nature. 
• How I feel about things is important to me. 
• I often try new and foreign foods. 
• I have a lot of intellectual curiosity. 
• I consider myself broad-minded and tolerant of other 
  peoples’ lifestyles. 
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Table 4 Descriptions of each dimension 
 
After discussing the Big Five models, this paragraph will review the Myers-Briggs 
Personality Type model. Daughter Myers and mother Briggs built a famous personality model 
which is called the Myers-Briggs Type Indicator (MBTI). This personality model puts a lot of 
Agreeableness 
 
     • Trust 
  
    • Straightforwardness 
     • Altruism 
     • Compliance 
     • Modesty 
     • Tender-Mindedness 
This scale represents a type of ‘easy-going’ at one end and 
‘hard-headed’ at the other end 
• I believe that most people are basically well 
  intentioned. 
• I would hate to be thought of as a hypocrite. 
• I try to be courteous to everyone I meet. 
• I hesitate to express my anger even when it’s justified. 
• I tried to be humble. 




   • Competence 
   • Order 
  
   • Dutifulnes 
 
  • Achievement Striving 
   • Self-Discipline 
  
   • Deliberation 
This scale reflects a complex trait sometimes called ‘Will 
to Achieve’ or ‘Character,’ reflecting a high desire at one 
end and a lower desire at the other. 
• I pride myself on my sound judgment. 
• I never seem to be able to get organized. (Reversed 
score) 
• When I make a commitment, I can always be counted 
  on to follow through. 
• I’ve worked hard to accomplish my goals. 
• I am a productive person who always gets the job 
  done. 
• I always consider the consequences before I take action. 
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emphasis on cognitive style, or the preferred way of processing information, which is a powerful 
reminder that emotion and cognition are hard to separate. Myers and Briggs come up with four 
distinct personality traits: extroversion/introversion, feeling/thinking, perception/judgment, and 
intuition/perception. The Myers-Briggs Type Indicator (MBTI) (Myers-Briggs Type Indicator, 
Myers and McCaulley (1985) is a well-known investigative tool, which has been widely used in 
recent years despite important reservations leading to less use by researchers. The MBTI divides 
people's responses to the world into 16 personality types, combining four positive and four 
negative poles. The MBTI indicates various aspects of a person's mental structure. Depending on 
their combination, each type may have a positive or negative impact on a particular area of life. 
Scholars also emphasize that there is no single value judgment in different style dimensions. One 
can succeed in every stylistic position, just in a different way. In fact, partly as a result of this 
similarity, MBTI is often used as a measure of learning style in second language studies. As 
Ehrman(1996) explained that the MBTI personality dimension is related to cognitive style, and 
therefore, Ehrman calls these factors personality types. However, it should be noted that MBTI is 
considered as a personality type scale in the field of psychology. Table 5 will show the four 




People prefer places of concentration and 
energy: the external world of people and 
activities, or the internal world of ideas and 
experiences. This aspect is also part of the Big 
Five models described above. 
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Sensing–Intuition 
“Sensing” means something real that is 
experienced through one or more of the five 
senses. The sentient, therefore, is empirically 
inclined and tends to be interested in all the 
rich details of the observable physical world. 
By contrast, an “intuitive” person is not 
dependent on the process of feeling and is not 
interested in the details of the facts. Instead, 
he/she relies on intuitive processes. He/she 
tends to be abstract and imaginative rather 
than concrete and focus on patterns and 
meaning in the data. 
Thinking–Feeling 
The “thinking” type follows the rational 
principle and tries to reduce the influence of 
any subjective and emotional factors. 
“Thinkingers” make objective decisions based 
on logical results. “Feeling”, on the other 
hand, is oriented towards caring for others and 
social values. “Feelingers” seek harmony and 
show compassion. They are not quick to 
criticize, so they “think with their heart”. 
Judging–Perceiving 
Judgmental people prefer a planned and 
ordered approach, seeking closure and 
closure, while perceptive people prefer 
flexibility and spontaneity and prefer to keep 
their options open. Perceptive people often 
resist efforts to impose order on their lives. 
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Table 5  Explanation of each personality traits 
 
For the purpose of finding out which types of personality are more attractive than others 
in learning a foreign language, Moody (1988) conducted a study at the University of Hawaii on 
492 students who registered first and second-year European foreign language classes. In his 
sample, he found that there is a striking proportion of insight and mental personality. That is, 
people tend to rely on memory and association, imagine relationships, look for the big picture, 
read between the lines, but they are also strongly analyzed and logical. Moody (1988) explained 
the reason why intuitive thinkers are attracted to foreign language learning. These people prefer 
to use linguistic words and symbols as well as apply grammatical analysis and rules. In addition, 
Ehrman (1990) implemented another study at the US Foreign Service Institute among 79 
students and teachers for the same purpose as Moody. Ehrman found that intuitive thinkers are 
the most common personality types in this study. That is to say, in terms of the studies by Moody 
and Ehrman, both of them found that intuitive thinkers are more interested in language learning.  
Summary 
This literature review claims that it is important for teachers to understand the influence 
of personality among English language learners or second language learners. The scholarship 
that justifies this claim includes five sets of evidence that demonstrate: individual differences in 
second language acquisition; personality and second language learning; studies of personality 
and language learning; types of personality in second language acquisition; personality models. 
This claim and body of evidence suggest that it is important for ESL teachers to understand the 
role of personality and recognize each student is unique because learning a second language in 
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class is not the same as acquiring the first language from their infants. With my field project, I 
propose to write a three-section handbook that teachers can use to help students understand their 




THE PROJECT AND ITS DEVELOPMENT 
Brief Description of the Project 
The field project is a handbook for educators who need background knowledge to better 
serve English as second language learners in U.S. elementary schools, middle schools, 
community colleges, universities, and ESL programs. My goal in developing this project is to 
provide educators with tools to successfully understand students’ learning behavior in the 
classroom. This handbook provides educators with some basic information such as what is 
individual differences; what are the types of individual differences; how do individual 
differences affect second language acquisition; how do personality traits influence second 
language learning; and how to treat the students in different types of personality when they study 
a second language. The handbook also provides two useful personality measurements for 
educators to further assist them.  
This project aims to provide a brief concept of individual differences in second language 
acquisition for ESL teachers or other second language educators. Due to the complexity of this 
study field, after introducing the significance of individual differences in second language 
acquisition, this project will focus on personality which is one of the factors of individual 
differences. The project has three sections which are individual differences, personality, and 
personality test. 
The first section includes more pictures than writing in order to give educators a visual 
communication to understand what is individual differences in a general definition. Then, 
introducing the role of individual differences in second language acquisition. 
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The second section focuses on personality. Same as the first section, this section begins 
with a general definition of personality and then explains how does personality plays a role in 
second language acquisition.  
The last section is about two personality tests which are the Big Five model test and 
Myers-Briggs Type Indicator (MBTI) personality test. After each test, there are explanations of 
each personality type and tips for getting along with different types of students. These 
personality tests not only for knowing students but also for knowing educators themselves.  
Development of the Project 
 I was an English as a second language student from my elementary school in China. I 
had my own feeling and my own opinion when I was a second language learner. I did not learn 
the systematic knowledge of teaching a second language before I attended the TESOL program 
at the University of San Francisco School of Education. Therefore, I faced different teaching 
problems when I taught English in China. This is one of the reasons that I applied to the TESOL 
program to solve those teaching problems. 
At the beginning of this project, I felt lost because I never learned the relevant knowledge 
about educational psychology. However, I know this topic is what I am really interested in. 
People are different from each other seems like the default consensus in the world, but we are 
rarely recognized in daily life, let alone considering in language learning. Based on my own 
experience in teaching English in China, that was the first time I realized that each student is 
unique. In addition, I cannot use conventional teaching methods for all students. Even though I 
was aware of the problem, I didn't have enough knowledge to solve it. This made me realize that 
another problem is that most second language teachers have enough foreign language knowledge 
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to teach students, but they don't have enough educational psychology knowledge in class. This is 
also my original intention to choose this topic, in order to solve most of the second foreign 
language teachers in the educational psychology knowledge gap. 
Because Of my inadequate knowledge of educational psychology, It was very difficult 
for me to choose the three areas for my thesis at the beginning. At first, I chose personality, 
temperament, and emotion as my three areas. However, I found that there are few studies on 
temperament and emotion, but personality has a variety of different research. Finally, I put my 
project focus on personality. Even though I found a lot of relevant literature on personality in 
language learning, I still found many difficult contents in the literature because the systematic 
knowledge of educational psychology was not comprehensive enough for me. So, I searched 
several books related to psychology and read them by myself. Finally, I came to understand that 
personality is a type of individual differences. Because when I was developing this project, in 
order to enable the second language teachers to have a quick and simple understanding of 
personality, I first introduced some individual differences related knowledge in the first section, 
so that the second language teachers could have a simple understanding of personality before 
understanding what is it. After that, I will introduce background knowledge related to personality 
in the Second section and draw out the role and influence of personality on Second language 
acquisition. 
Only introducing personality-related knowledge and content cannot help teachers of 
second foreign language substantially. Hence, I introduced two Personality tests in section three. 
Section three contains the test title, calculation method, and results from the analysis of the Big 
Five Personality Test, which can help educators to roughly understand the personality of 
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students. The test results can help educators teach students with different personalities in 
different ways and help them achieve success in language learning. The second Personality Test 
is the well-known Myers-Briggs Type Indicator (MBTI). This test is now widely used in 
corporate recruitment to help recruiters find out which candidate is more suitable for the position 
they are looking for in terms of personality. Of course, this test can also help second language 










CONCLUSIONS, AND RECOMMENDATIONS 
Conclusion 
Past studies have provided sufficient evidence to prove that personality factors play a 
significant role in the general learning process, especially in second language acquisition. 
Nevertheless, the first reason for the lack of strong and consistent results is that there are large 
differences in the research methods applied across studies in terms of learning goals, 
achievement measures, treatment types, and so on. The second reason is that many researchers 
may not be asking the right questions when trying to measure the achievement contingency of 
individuals ( ​Dörnyei, 2005)​. It does not seem to be a strong direct link between personality traits 
and overall learning outcomes. If we conceptualize "learning" in a more situational and 
process-oriented way, personality variables can illuminate several sub-processes. One possible 
area of research in this field is research on personality-related selection and the use of learning 
strategies (Wakamoto, 2000). 
Secondly, personality psychology seems to have reached a growing consensus on the 
conceptualization of the major dimensions of human personality, which makes it easier and more 
reliable for non-psychologists to use personality factors as independent variables for research. In 
second language studies, the application of the Big Five model may shed new light on the 
relationship between personality and language learning, especially when detailed linguistic 
measures are used as standard variables. 
Examining the combined effects or interrelationships between personality traits and other 
individual differences variables may also provide meaningful insights. Even if personality factors 
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do not directly determine a person's level of academic success, they certainly shape the way 
people respond to their learning environment ( ​Dörnyei, 2005)​. People with different personality 
types are likely to pursue different behavior patterns, which will affect their participation in a 
range of learning tasks, from classroom activities to the practical practice of cross-cultural 
communication. Thus, personality traits can be seen as powerful modifiers, in the sense that they 
are functionally similar to learning styles. 
In summary, most researchers found that personality traits are one of the individual 
differences factors that affect second language acquisition. Even though a few researchers hold 
the opinion that personality cannot be a factor in influence second language acquisition,  the 
consensus for most researchers in this study field is personality would be a significant factor. 
Recommendations 
The personality psychology field is an area that still needs to be studied by various 
scholars. For instance, there are many studies that focus on how the openness of experience and 
extroversion introversion traits of personality influence second language acquisition. There are 
few studies regards of neuroticism, agreeableness, and conscientiousness. This project is a 
simple introduction to personality. If other scholars are interested in this study field, those three 
parts mentioned above still need more researches. 
While I developed this project, I used the knowledge of personality in my class. There is 
a student called Pablo who is a classical extrovert personality. I felt that he meet some of the 
performance that an extrovert personality student would be. This made me excited because it 
seems like this project would help other second language teachers as well.  
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Even though there are some results of personality psychology studies, second language 
teachers still need to verify that the results are appropriate for their own classroom. When the 
researchers conducted a study, they must control other factors that would impact the result of the 
study. However, there are many different situations that would occur in class that second 
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Welcome to Knowing Your Student.
Knowing Your Student is a handbook for ESL
teachers who want to get more information
about educational psychology, especially for
the aspect of personality of individual
differences.
Educational psychology is an indispensable
subject in Education.  Nowadays, there are
many systematic teaching approach in ESL
field. ESL teachers can skilled use different
kinds of teaching approaching in different
situations. However, studnets are unique. They
have their own mind so that understading
different students would help ESL teachers to
use teaching approaches efficiently and
effectively.




Hello! My name is Sihan Chen. I am from China.
After completing a Bachelor’s degree in English
from Fuzhou University, I have become an ESL
teacher in Xiamen for 3 years. I love to make
learning fun and exciting. I attend the MA TESOL
program at USF and graduate in December 2020. I
want students to be interested when they study
English. I like playing the piano and painting. Also,














Individual  Differences 
in
Second Language Acquisition
Each person has an individual profile of
characteristics, abilities and challenges that
result from learning and development.
Individual differences (e.g., motivation,
personality, learning styles) are constantly at
play when it comes to learning a new language.
The area of individual differences in second
language acquisiton studies the ways in which
individual people differ in their behavior.
Individual differences in second language
acquisition study why some people learn a
second language better than others.Unlike
children who acquire a second language, adults
who learn a second language rarely reach the
same level of competence as native speakers of
that language.
8
What are the types of Individual
Differences?
Age: Different ages of L2 learners are affected
during the process of acquiring L2 or not.
According to some researches, the process of
acquiring and L2 grammar learning is not
substantially affected by age, but that of
acquiring pronunciation may be.
Motivation: Some people learn a second
language in order to take part in the culture of
its people, or for a career goal or other
practical reason.    
Attitude: For some L2 learners, L2 learning
that adds to the learner's capabilities in some
wat. Some others think L2 learning that takes
away from the learner's capabilities. Also,
another L2 users adapt to life with two
languages.
9
Self-esteem: How learners perceive and
evaluate themselves, which could vary
depending on which self (e.g., ideal, actual) is
used as a point of reference.
Aptitude: A natural ability for learning a second
language. It is thought to predict success in
learning and believed to in part related to general
intelligence, but also to be in part distinct.
Personality: Different L2 learners have their own
personalities. Their unique personalities will affect
their behavior and outcomes of L2 learning.
Willingess to communicate: The likelihood of
using the L2 to communicate when given a chance
to do so. It is linked to communication anxiety,
perceived competence, and situational variables
(e.g., topic, interlocutors, context).
Learning Strategies: Learners have different







According to Merriam-Webster dictionary, personality
means the complex of characteristics that distinguishes
an individual or a nation or group. In English Language
Learners Definition, personality defines as the set of
emotional qualities, ways of behaving, etc., that makes
a person different from other people.
Personality in Second Language Acquisition
Second language acquisition is defined as learning and
using a language that is not your first language. Many
theories hold that personality factors have a significant
impact on an individual's success in second language
learning, and the hypothesis is that certain personality
characteristics of learners may enhance some aspects
of language learning while hindering others. Thus,
personality is playing an encouraging or inhibiting role
in second language learning.
12






depending on which self
(e.g., ideal, actual) is used
as a point of reference.
Anxiety: A distinct type of
anxiety that learners may
experiience when using
the L2. It is situation-













that makes one self-
conscious and




Extroversion: interest in and involvement with
people and things outside the self.
Introversion: the state of or tendency toward
being wholly or predonminantly concerned with
and interested in one's own mental life.
Empathy: the ability
to put oneself in
another's shoes
15



















Openness to experience: 
        High scorers are imaginative, curious, flexible, creative,
moved by art, novelty seeking, original, and untraditional; 
        low scorers are conservative, conventional, down-to-earth,
unartistic, and practical.
Conscientiousness: 
        High scorers are systematic, meticulous, efficient, organized,
reliable, responsible, hard-working, persevering, and self-
disciplined; 
        low scorers are unreliable, aimless, careless, disorganized,
late, lazy, negligent, and weak-willed.
Extraversion–introversion: 
        High scorers are sociable, gregarious, active, assertive,
passionate, and talkative; 
        low scorers are passive, quiet, reserved, withdrawn, sober,
aloof, and restrained.
Neuroticism: 
        High scorers are worrying, anxious, insecure, depressed,
self-conscious, moody, emotional, and unstable;
        low scorers are calm, relaxed, unemotional, hardy,
comfortable, content, even tempered, and self-satisfied.
Agreeableness: 
        High scorers are friendly, good-natured, likeable, kind,
forgiving, trusting, cooperative, modest, and generous; 
        low scorers are cold, cynical, rude, unpleasant, critical,
antagonistic, suspicious, vengeful, irritable, and uncooperative.
17
The Myers-Briggs Type Indicator was constructed by
a daughter and mother team, Isabel Myers and
Katharine Briggs, in 1976. Initially, the base of this
personality type inventory is Carl Jung's theory of
three bipolar types ： extraversion introversion,
sensing intuiting, and thinking feeling. Myers-Briggs
Type Indicator added the fourth types to Jung's
taxonomy: judging perceiving.
MBTI has often been used in second language












The statements below, for each statement 1-50 mark how much
you agree with on the scale 1-5 about yourself, where
1=disagree, 2=slightly disagree, 3=neutral, 4=slightly agree and
5=agree, on the underline after each statement.
            1. Am the life of the party
            2. Feel little concern for others
            3. Am always prepared.
            4. Get stressed out easily.
            5. Have a rich vocabulary.
            6. Don't talk a lot.
            7. Am interested in people.
            8. Leave my belongings around.
            9. Am relaxed most of the time.
            10. Have difficulty understanding abstract ideas.
            11. Feel comfortable around people.
            12. Insult people.
            13. Pay attention to details.
            14. Worry about things.
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            15. Have a vivid imagination.
            16. Keep in the background. 
            17. Sympathize with others' feelings.
            18. Make a mess of things.
            19. Seldom feel blue. 
            20. Am not interested in abstract ideas.
            21. Start conversations. 
            22. Am not interested in other people's problems. 
            23. Get chores done right away. 
            24. Am easily disturbed. 
            25. Have excellent ideas. 
            26. Have little to say. 
            27. Have a soft heart.  
            28. Often forget to put things back in their proper place.  
            29. Get upset easily.  
            30. Do not have a good imagination.  
            31. Talk to a lot of different people at parties.  
            32. Am not really interested in others.  
            33. Like order.  
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            34. Change my mood a lot.  
            35. Am quick to understand things.
            36. Don't like to draw attention to myself.  
            37. Take time out for others.  
            38. Shirk my duties. 
            39. Have frequent mood swings.  
            40. Use difficult words.  
            41. Don't mind being the center of attention.  
            42. Feel others' emotions. 
            43. Follow a schedule. 
            44. Get irritated easily.  
            45. Spend time reflecting on things.  
            46. Am quiet around strangers.  
            47. Make people feel at ease.  
            48. Am exacting in my work.  
            49. Often feel blue.  
            50. Am full of ideas.
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SCORES
Please use the calculation below to calculate the scores for each
trait. The number in brackets represents the statements number.
Fill in the corresponding number of each statement on the
underline.
E = 20 + (1) ___ - (6) ___ + (11) ___ - (16) ___ + (21)
___ - (26) ___ + (31) ___ - (36) ___ + (41) ___ - (46)
___ = _____
A = 14 - (2) ___ + (7) ___ - (12) ___ + (17) ___ - (22)
___ + (27) ___ - (32) ___ + (37) ___ + (42) ___ + (47)
___ = _____
O = 8 + (5) ___ - (10) ___ + (15) ___ - (20) ___ + (25)
___ - (30) ___ + (35) ___ + (40) ___ + (45) ___ + (50)
___ = _____
C = 14 + (3) ___ - (8) ___ + (13) ___ - (18) ___ + (23)
___ - (28) ___ + (33) ___ - (38) ___ + (43) ___ + (48)
___ = _____ 
N = 38 - (4) ___ + (9) ___ - (14) ___ + (19) ___ - (24)
___ - (29) ___ - (34) ___ - (39) ___ - (44) ___ - (49)
___ = _____ 
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DESCRIPTION OF TRAITS
The scores you calculte should be between zero and forty. Below
is a description of each trait.
Openness to Experience (O) is the personality trait of seeking
new experience and intellectual pursuits. High scores may day
dream a lot. Low scorers may be very down to earth.
Conscientiousness (C) is the personality trait of being honest
and hardworking. High scorers tend to follow rules and prefer
clean homes. Low scorers may be messy and cheat others.
Extroversion (E) is the personality trait of seeking fulfillment
from sources outside the self or in community. High scorers
tend to be very social while low scorers prefer to work on their
projects alone.
Agreeableness (A) reflects much individuals adjust their
behavior to suit others. High scorers are typically polite and like
people. Low scorers tend to 'tell it like it is'.









There are no “right“ or “wrong” answers to the questions on this
test. Your answers will help to show how you like to look at
things and how you like to go about deciding things.
There are two parts of test. Read each question carefully and
select one of the two choices given, which applies to you, by
circling to either “A”, “B” or "C".
PART1: Which answer comes closer to telling how you
usually feel or act?
When you go somewhere for the day, would you
rather
1.
           A. plan what you wil l  do and when, or
           B. just go !!
2. I f  you were a teacher, would you rather teach
          A. facts-based courses, or 
          B. courses involving opinion or theory?
3. Are you usually
          A. a "good mixer" with groups of people, or
          B. rather quiet and reserved ?
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4. Do you more often let
         A. your heart rule your head, or
         B. your head rule your heart ?
5. In doing something that many other people do,
    would you rather
          A. invent a way of your own, or
          B. do i t  in the accepted way ?
6. Among your fr iends are you
          A. ful l  of news about everybody, or
          B. one of the last to hear what is going on?
7. Does the idea of making a l ist of what you
    should get done over a weekend 
          A. help you, or 
          B. stress you, or 
          C. posit ively depress you?
8. When you have a special job to do, do you l ike
    to 
          A. organize i t  careful ly before you start,or
          B. f ind out what is necessary as you go
              along?
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10. Do you admire more the people who are 
          A. normal-acting to never make
              themselves the center of attention, or 
          B. too original and individual to care
              whether they are the center of attention
              or not  
11. Do you prefer to 
          A. arrange picnics, part ies etc, well  in
              advance, or
          B. be free to do whatever to looks l ike fun
              when the t ime comes?
12. Do you usually get along better with 
            A. real ist ic people, or 
            B. imaginative people? 
9. Do you tend to have 
          A. broad fr iendships with many dif ferent
              people, or 
          B. deep fr iendship with very few people?
13. When you are with the group of people, would
      you usually rather 
            A. join in the talk of the group or 
            B. stand back and l isten f irst? 
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15. In reading for pleasure, do you 
            A. enjoy odd or original ways of saying
                things, or 
            B. l ike writers to say exactly what they
                mean?
16. Do you 
            A. talk easi ly to almost anyone for as
                long as you have to, or 
            B. f ind a lot to say only to certain people
                or under certain condit ions? 
17. Does fol lowing a schedule 
            A. appeal to you, or 
            B. cramp you? 
18. When it  is sett led well  in advance that you
      wi l l  do a certain thing at a certain t ime,do
      you f ind i t
            A. nice to be able to plan accordingly, or
            B. a l i t t le unpleasant to be t ied down? 
14. Is i t  a higher compliment to be cal led 
            A. a person of real feel ing, or 
            B. a consistently reasonable person? 
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20. Would you rather be considered 
            A. a practical person, or 
            B. an out-of-the-box-thinking person?
21. In a large group, do you more often 
            A. introduce others, or 
            B. get introduced? 
22. Do you usually 
            A. value emotion more than logic, or 
            B. value logic more than feel ings? 
23. Would you rather have as a fr iend 
            A. someone who is always coming up with
                new ideas, or 
            B. someone who has both feet on the
                ground? 
19. Are you more successful 
            A. at fol lowing a careful ly worked out
                plan, or 
            B. at deal ing with the unexpected and
                seeing quickly what should be done?  
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25. (on this question only, i f  two answers are true,
      circle both) in your dai ly work, do you 
            A. usually plan your work so you won’t
                need to work under pressure, or 
            B. rather enjoy an emergency that makes
                you work against t ime, or 
            C. hate to work under pressure?
26. Do you usually 
            A. show your feel ings freely, or 
            B. keep your feel ings to yourself?
24. Can the new people you meet tel l  what you are
      interested in 
            A. r ight away, 
            B. only after they real ly get to know you? 
PART 2: which word in each pair appeals to you more? (think
what the word means, not how they look or how they sound)
27. A. scheduled               B. unplanned 
28. A. facts                       B. ideas 
29. A. quiet                       B. hearty 
30. A. convincing               B. touching 
31. A. imaginative              B. matter-of-fact 
32. A. benefi ts                   B. blessings 
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33. A. peacemaker              B. judge
34. A. systematic                B. spontaneous
35. A. statement                 B. concept 
36. A. reserved                   B. talkative 
37. A. analyze                    B. sympathize 
38. A. create                      B. make 
39. A. determined               B. devoted  
40. A. gentle                      B. f i rm 
41. A. systematic                B. casual 
42. A. certainty                   B. theory  
43. A. calm                         B. l ively 
44. A. just ice                      B. mercy 
45. A. fascinating                B. sensible 
46. A. f i rm-minded               B. warm hearted  
47. A. feel ing                      B. thinking 
48. A. l i teral                        B. f igurative 
49. A. anticipation               B. compassion 
50. A. hard                          B. soft
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SCORING INSTRUCTIONS
Circle the question number with your corresponding choice.
(For example: If you chose “A” for question 1, then circle “1A”
under the J category. Note: the questions are listed under the
letter category for which they correspond and are therefore out
of order.)
After you have circled your choices to each of the questions,
add up the points for each of your circled choices within each
category. (For example: if you circled 1A, 8A, 17A, 19A, and
34A under the J category, your total points would be
2+1+2+1+2=8 points.)
E
Q&C   3A  6A  9A  13A  16A  21A  24A  26A  29B  36B  43B          
   P       2    2    2      1      2      2      1       1      2       2      1             
I
Q&C  3B  6B  9B  13B  16B  21B  24B  26B  29A  36A  43A
   P      2    1    1     2       2      2      1       0      2      1      1
S
Q&C  2A  5B  10A  12A  15B  20A  23B  28A  31B  35A  38B  42A  45B  48A
   P      2    1      1      1       1      2       2      2       2      2       2       1       2      1
Q&C=question & Choice           P= Points
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T
Q&C  4B  14B  22B  30A  32A  33B  37A  39A  40B  44A  46A  47B  49A  50A
   P     2      2      2       2      1       2      1      1      2       1      2       2      2       2
F
Q&C  4A  14A  22A  30B  32B  33A  37B  39B  40A  44B  46B  47A  49B  50B
   P      1     1      2        1      1      0       2      1       1      2       0      1      1      0
J
Q&C   1A  7A  8A  11A  17A  18A  19A  25A  25C  27A  34A  41A  
   P      2    1    1     2      2      1      1      1      0      2      2      2
P
Q&C    1B  7B  7C  8B  11B  17B  18B  19B  25B  27B  34B  41B
   P        2    1     1    2     1       2      1       1      1      2       2      2
N
Q&C  2B  5A  10B  12B  15A  20B  23A  28B  31A  35B  38A  42B  45A  48B
   P     2    1      2      2      0      2      1      1      0      1      0       2      0      1
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TOTAL POINTS OF EACH TYPE
E=                                      I=
S=                                     N=
T=                                      F=
 J=                                      P=
Compare your total points for E  and I ,  S  and N ,  T  and
F ,  and J  and P .  The letter with the greater points
value is your peronali ty type. Put this letter in the
corresponding underl ine below. In case of a t ie:
              1. between E & I,  select I
              2. between S & N, select N
              3. between T & F, male wil l  select 'T'  
                  & females 'F'
              4. between J & P, select P




Extraverted (E) – prefer group activi t ies, think while
speaking, get energized by social interaction.
Introverted ( I) – prefer sol i tary activi t ies, think
before speaking, get exhausted by social
interaction.
Energy:
Sensing (S) – down-to-earth, rely on their senses,
absorbed in practical matters, focus on what has
happened.
ntuit ive (N) – imaginative, rely on their intuit ion,
absorbed in ideas, focus on what might happen.
Nature:
Thinking (T) -  tough, fol low their minds, focus on
objectivi ty and rat ional i ty.
Feeling (F) – sensit ive, fol low their hearts, focus on
harmony and cooperation.
Tactics:
Judging (J) – decisive, prefer clear rules and
guidel ines, see deadlines as sacred, seek closure.
Perceiving (P) – very good at improvising, prefer





ISTJ ISFJ INFJ INTJ
ISTP ISFP INFP INTP
ESTP ESFP ENFP ENTP
ESTJ ESFJ ENFJ ENTJ
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ESTJ
ESTJs are responsible, realistic, and conventional. Their primary
function is Extraverted Thinking while their auxiliary function is
Introverted Sensing. This allows them to recognize concrete needs
and remember data in detail. They are more focused on linking the
past to the present. They use logic and traditional principles to guide
them through life. They are quick to come up with a plan and finish it
off. They place importance on closure. Because of this, they may
take on leadership roles. They are self-confident and assertive.
They may be perceived as critical and harsh, but this is only to
ensure their plan works out.
ESTJs are direct and honest and take their role seriously and are
known as “model citizens.” They thrive on order and continuity.
Community is crucial to the ESTJ. They love spending time with
family and friends. They learn best in situations where objectives
are established (as well as details) so they can plan ahead. Thus,
they are good with deadline.
ESTJ weaknesses include their general inability to adapt to new
environments. They can be too demanding and fail to recognize
other people’s opinions and feelings. This is because they have a
set value system. They may also come across as too bossy.
Be open and honest with the ESTJ.
Do be organized, ESTJs are impatient with inefficiency.
Do not criticize the ESTJ’s values.
Offer constructive criticism.
Tips for getting along with ESTJ
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ESFJs are friendly, practical, and organized. The primary function
is Extraverted Feeling which makes them extremely capable of
expressing their emotions. Their auxiliary function is Introverted
Sensing, in which outside data is taken in and compared with their
inner judgment. ESFJs are guardians of the emotions of others.
They are always looking to protect others feelings above all other
things. In decision making they always consider how their choice
will impact all those involved. They enjoy adhering to tradition and
will go to great lengths to follow standard social protocols.
ESFJs are excellent leaders. They are driven and work hard in
order to accomplish the task at hand. Their respect for protocol
and tradition means that they strictly follow seniority and expect
others to do the same. They tend to view the world as either right
or wrong and have little tolerance for anything inbetween.
ESFJ weaknesses include reacting too quickly and emotionally in
a situation that would be better dealt with in a pragmatic fashion.
They may also be so absorbed into their own viewpoints that they
begin dismissing those of others’. ESFJs are also sensitive to
criticism and may be overly concerned with how
other people perceive them.
Recall that the ESFJ will always take the feelings of others into
account.
ESFJs prefer to be followers. However, if they are in a high position,
respect them.
Be direct and concise with orders.
Do not insult/criticize their values.
ESFJ
Tips for getting along with ESFJ
40
ISTJ
ISTJs are loyal, logical, and responsible. The primary function of
the ISTJ is Introverted Sensing, which means they like things to be
quantifiable. The auxiliary function is Extraverted Thinking, so they
will willingly speak if only data is to be presented; otherwise, the
ISTJ will remain silent. They work with facts and take a methodical
approach towards solving problems. They will also put themselves
at risk to carry out any task assigned to them. They generally know
right from wrong in their areas of interest and responsibility which
makes them devoted and dutiful individuals.
ISTJs would rather see consistency in people, as seeing others
keep up their ends of the bargain can be extremely frustrating.
They generally keep to themselves until approached.
Nevertheless, ISTJs will not try to appeal to someone else’s
opinions, they would rather be truthful than tactful.
ISTJs may have a tendency to dismiss other people’s opinions
without fully understanding them. They may also have selfish
tendencies in which they ignore everyone else’s priorities.
Structure is very important to them and this may come across as
being rigid. 
Do not expect an ISTJ to be tactful; always expect the truth.
Offer constructive criticism, they are always willing to improve upon
something.
Show the same devotion as ISTJs do; they value their
commitments.
Talk through a problem with the ISTJ.
Tips for getting along with ISTJ
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ISFJ
ISFJs are traditional, supportive, and dutiful. The primary function
is Introverted Sensing, meaning they remember data in detail and
relate it back to reality. Their auxiliary function is Extraverted
Feeling. They will tailor their needs to fit with those of others.
Because they work so hard due to their dutiful nature, they are
often taken advantage of or taken for granted.
The ISFJ works methodically, as they possess good memory and
analytical abilities. They can also work in small groups or one-on-
one situations because of their patience and ability to deal with
others. 
ISFJs have few close friends, but to these friends, they are
extremely loyal. However, ISFJs hate conflict, and will stay out of
fights, as they will instead run to find an authority figure.
ISFJs prefer not to delegate work and hate to be treated as
doormats, but are too modest to display their accomplishments.
They also don’t pay as much attention to their own needs relative
to those of others’. Conflict and criticism is not taken in well by the
ISFJs as they are sensitive.
ISFJs prefer to “learn by doing”.
Show affirmation as ISFJs generally do not give themselves
enough credit.
Provide Meaningful Feedback.
Follow procedure as ISFJs are traditionalists.
Tips for getting along with ISFJ
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ESTP
ESTPs are “doers”, pragmatic, and spontaneous. The primary
function of an ESTP is Extraverted Sensing in which they take in
the world through their senses and view it in a concrete fashion.
They auxiliary function is Introverted Thinking in which they are
able to categorize data and apply it. They place limited importance
in concept and theory and prefer to focus on what needs to be
done. They view rules as guidelines and will follow them so long as
it is convenient. The ESTP often has enthusiasm for getting
projects started, but often will lose interest before project
completion.
ESTPs have an abundance of enthusiasm and can easily motivate
those around them to work. They enjoy conversation and have a
well-developed sense for the attitudes of others. They are direct,
handson, risk-takers, and have little tolerance for those who hold
them back from their goals. They can be insensitive of others
feelings, but this is because of their drive to get things done.
ESTP weaknesses include not being readily able to grasp what
other people are feeling let alone expressing their own. They may
also be so preoccupied with the present that they don’t consider
what happens in the long-range. This leads on to their tendency to
take risks without thought. Because the ESTPs live in the present,
they may not be good with commitments.
Give tasks which provide immediate results.
Do not expect the ESTP to follow a set plan: they will complete their
work in their own fashion.
Allow this type to be the initial motivator of a project.
Let the ESTP to work with their own methods rather than stifle their
creativity
Tips for getting along with ESTP
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ESFP
ESFPs are very sociable, harmonious, and spontaneous. The
primary function of the ESFP is Extraverted Sensing, which means
they let their feelings and experiences dictate their decisions. Their
auxiliary function is Introverted Feeling, in which they know what
they value. They are able to relate to others and seek to identify
with those who share similar interests. They live in the here-and-
now. They are extremely outgoing: they enjoy looking for new
possibilities, people, and experiences.
ESFPs adore being in the spotlight, and revel in the excitement
and drama they see in life. They are great at working with people,
and most commonly find themselves working as a peacemaker in a
group. They are extremely observant of others, and are generous
and caring. They are very accepting of everyone, and treat
everyone as a friend. They are practical, but love spontaneity.
ESFPs tend to be too materialistic. They may have the impression
that they must purchase the best items. They may also not pay
attention enough to their own needs because they prefer to live in
the present and neglect the consequences of their actions.
Because they are always excited by new things, they may have a
problem with commitment.
ESFPs prefer to be in the spotlight.
Do provide the ESFP with new things to work on because they will
get bored easily.
Give the ESFP some room to do their own thing; they prefer to go
with the flow.
Do not start conflict as ESFPs will hold grudges against you.
Tips for getting along with ESFP
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ISTP
ISTPs are independent, adaptable, and objective. Their primary
function is Introverted Thinking which allows them to analyze data
and notice inconsistencies. In turn, their auxiliary function is
Extraverted Sensing which makes them hands-on people who
process data through their five senses.
The ISTP enjoys working with their hands while evaluating a
complex system. They enjoy deconstructing and reconstructing a
system to better learn how it works. An ISTP is always looking for
ways to be involved in their work and thrive in all-or-nothing
situations. They work well in crises because they are quick to
make decisions and to put their thoughts into action.
ISTPs are spontaneous and prefer being able to react to the
current situation than follow a plan. The ISTP works best in an
environment where they are able to work freely and view rules as
a hindrance to their spontaneity. While they have little respect for
rules imposed upon them, ISTPs strictly follow their own set of
internal rules. If someone violates the principles that the ISTP
holds in high regard, they become hostile and stubborn. They can
be inconsiderate of others’ boundaries at times, but they are
willing to accept people encroaching on their personal boundaries
in the same fashion.
Respect the personal beliefs of an ISTP.
The ISTP will disregard rules set for them and work best without
physical or mental constraints.
ISTPs are extremely spontaneous.
They are doers, not thinkers: ISTPs prefer hands-on projects.
Tips for getting along with ISTP
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ISFP
ISFPs are artistic, loyal, and harmonious. Their primary function is
Introverted Feeling which allows them to know what they value
and make judgments based on these values. They strive to
connect with others who share similar ideals. In turn, their auxiliary
function is Extraverted Sensing which makes them “earthy” people
who have a love of aesthetic beauty. They live in a world full of
sensation possibilities and have a strong value system in which
they constantly strive to meet in their own lives.
ISFPs will generally be inclined to choose careers which allow
freedom for creativity and displaying their personal goals. They
prefer flexibility and do not fare will with schedules. They learn
best in a hands-on approach and may be bored with traditional
methods which emphasize abstract thinking. Logic is secondary to
the ISFP for they are uncomfortable dealing with objective
systems. In contrast, they prefer subjectivity and love music and
the arts.
Weaknesses of the ISFP include their tendency to be cynical
which does not translate well onto others. They also prefer to live
in the moment so the big picture may be omitted out of the ISFP’s
goals. They have an extreme dislike of conflict and criticism
because they seek harmony and are generally irritated when their
personal space has been invaded.
ISFPs can see the positive in everyone but may need positive
feedback for themselves.
Do not criticize the ISFP’s ideas and opinions for they do not
respond well to negativity.
Assign projects that foster creativity without deadlines.
Approach the ISFP by being direct and honest.
Tips for getting along with ISFP
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ENTJ
ENTJs are decisive, strategic, and natural leaders. Their primary
function is Extraverted Thinking which allows them to be organized
as well as aptly categorize things. They have the keen ability to see
the consequences before acting on a plan. Because of their natural
ability to devise contingency plans, they usually take on the role as
the leader. They find themselves in charge because they have an
inclination to give structure to a project. Rather than establishing
plans, they look ahead and establish goals.
ENTJs are willing to invest every resource (that they believe is
efficient) into achieving something. They dislike errors and can be
demanding. Because they are incredibly organized, inefficiency
and personal problems that arise may not be tolerated by the
ENTJ. Because of this, they may be perceived as harsh by their
peers. ENTJs are quick decision makers and may have brilliant
ideas. However, they may not be readily able to act upon their idea.
As Extroverts and Thinkers, they are energized by challenging
conversations.
ENTJs can be stubborn if new ideas do not coincide with their own.
They have no problem with conflict and may appear argumentative.
They have a tendency to be confrontational and may come across
as aggressive. Because of their natural leadership ability, they may
appear to be controlling. ENTJs are not in tune with other’s feelings
and have difficulty expressing their own emotions.
Do offer promising new ideas, ENTJs love hearing about new
concepts.
Do be direct with the ENTJ.
Do not make up excuses, ENTJs will not tolerate it.
Do engage the ENTJ in lively, thoughtful conversations. 
Tips for getting along with ENTJ
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ENTP
ENTPs are curious, innovative, and outgoing. Their primary
function is Extraverted Intuition which allows them to see the
different possibilities of a scenario or when making decisions.
Their auxiliary function is Introverted Thinking. The ENTP is an
individual who constantly seeks to understand the world around
them. They are problem solvers and revel in the challenge of new
tasks. They are always looking for new ways of doing things and
often ignore rules and conventions. They are constantly looking to
create change and enjoy dynamic situations.
ENTPs are concerned mostly with the future and find little interest
in the details of the present. They tend to like to try new ideas and
once proven move on to their next challenge rather than follow
through on their current project. They do not follow procedure and
prefer to look for new methods to improve efficiency.
In their relationships with others, ENTPs can tend to be
inconsiderate of those they consider to be inferior. They often
argue for sake of learning from the argument. They will change
positions on a subject in order to learn as much as possible.
Often times they will ignore others unless they have their
immediate attention. In personal relationships they are fiercely
loyal and will go to any lengths for those they care for.
Do back up ideas with sound evidence because the ENTP will
analyze them.
Ask for explanations on concepts—they will be happy to explain
ideas.
ENTPs seek to challenge the status quo and they can be
demanding.
Be direct with the ENTP.
Tips for getting along with ENTP
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INTJ
INTJs are analytical, determined, and intensely individualistic. Their
primary function is Introverted Intuition in which they process data
internally through their intuition. Their auxiliary function is Extraverted
Thinking in which they approach situations with empirical logic. They
enjoy introspecting and coming to new understandings with the world.
They are deeply motivated by inspiration. INTJs are idea generators
and are willing to take every measure to ensure their ideas become
reality. They have high standards for themselves and a lesser extent
for others. One can call them “perfectionists.” They seem to have a
keen ability in improving anything of their interest.
INTJs are also pragmatists and recognize their limits. They are known
as system-builders and seek to apply theoretical models. According to
BSM Consulting, they value intelligence, knowledge, and
competence. INTJs dislike route memorization and learn best when
they are able to develop their own system for learning in which they
become absorbed into the subject.
INTJs can have trouble communicating in simple terms and can
grow impatient for others whom cannot catch onto their idea. They
can also be unwilling to adapt to new environments. They may be
singleminded and dismiss all other viewpoints. They may be so
reserved to the extent at which they will not share their idea before it
is fully formed. INTJs have a tough time with people who make their
decisions based on their emotions and traditional social niceties.
Do be direct with the INTJ and expect the truth from them.
Do offer constructive feedback, INTJs love to improve ideas.
Do not express an opinion unless you are ready to back it up with
sound evidence.
Do not engage the INTJ in small talk and repetition of statements.
Do ask for clarification of ideas.
Tips for getting along with INTJ
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INTP
INTPs are reserved, logical, and abstract individuals. The primary
function of the INTP is Introverted Thinking while their auxiliary function
is Extraverted Intuition. This makes them abstract thinkers who are
more interested in theoretical concepts and ideas than what is
immediate. The INTP is an individual who is constantly seeking
knowledge and understanding. They are often disengaged from the
world around them and prefer to observe and understand rather than
participate and work. They approach situations objectively and seek to
understand. They are problem solvers, but once they have thought
through a solution they prefer to leave it to others to enact. They have
little concern for detail and prefer to look at a bigger picture. They are
constantly analyzing the world around them and are more concerned
with temporal change than all other things. If something has not moved
and is of little use it will often disappear in the mind of the INTP.
INTPs are independent and believe others should be as well. They
often look to learn proficiency in an area, but rarely look for mastery. For
this reason they expect others to be beyond error.
Weaknesses of the INTP include unwilling to try new things—this is
because the INTP may be uncomfortable with things they are not
familiar with. They are not naturally in tune with other people’s feelings
and may not display affection or approval when needed. When under
stress, they may have an unhealthy habit of showing intense emotion
which leads to other personal problems. The INTP may also appear
caustic and indifferent to the opinions of others.
INTPs value logic above all else, so maintain logical arguments.
Do not insult an INTP or dismiss their values: they will get extremely
defensive.
INTPs act like mirrors to those they are around: they reciprocate
emotions.
Plans and schedules do not suit an INTP: give them freedom of action.
Be honest with an INTP.
Tips for getting along with INTP
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ENFJ
ENFJs are altruistic, introspective, friendly, and idealistic. Their
primary function is Extraverted Feeling, so they naturally work well
in matters concerning other people. Their auxiliary function is
Introverted Intuition which allows them to have a clear perception of
the inner workings of the mind which makes them aware of other
people's needs.
The ENFJ is more reserved than other extraverted types. They
refrain from expressing their own beliefs if it is in the best interest of
those around them. ENFJs work more like chameleons or mirrors,
rather than individuals to better suit other people. They are capable
of expressing their own values, of course, but they would rather be
supportive of others. However, they may sometimes feel alone in a
group of many because they cannot be themselves.
ENFJs prefer things to be well-organized but do not like to be
forced to deal with logic and facts that do not connect to people.
They like the idea of possibilities and thus prefer planning over their
ownachievements. Some may have difficulty making decisions and
will rely on others to make decisions for them. Further, the ENFJ
may also judge things too quickly based on their own morals and
values without first analyzing a situation objectively.
The ESFJ works best by bringing out the shining qualities in others.
ESFJs are harmonious people; avoid conflict.
Provide the ESFJ with work relating to people.
Offer constructive criticism because ESFJs are extremely sensitive
to criticism.
ESFJs need meaningful feedback.
Tips for getting along with ESFJ
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ENFP
ENFPs are animated, inspiring, and innovative. Their primary
function is Extraverted Intuition which makes them people-
oriented while their auxiliary function is Introverted Feeling. They
are readily able to grasp feelings which make it easy for this type
to connect with others. They convey themselves to other people
through speech, mannerisms, and expression. ENFPs enjoy both
ideas and people: they wish to be helpful and are generally
admired. They are also charming, for which most ENFPs are
outgoing and friendly.
However, they also have a short attention span and many
emotional needs. When in new relationships, they have a
tendency to strive to be the center of attention. They can be
intellectual and serious, but at the same time, they can be
eagerly playful. Their judgment usually gives rise to humor, but if
their feelings are too open, they may drive people away.
ENFP weaknesses include their extreme dislike of conflict and
criticism in which they can respond with intense emotions. This is
because they strive for harmony and cannot tolerate situations
that do not go their way. ENFPs may also have a tendency to be
smothering because of their enthusiastic demeanor
Give the ENFP flexibility for he/she is unhappy with strict
scheduling.
ENFPs bring out the best in other’s—give the ENFP a task
involving people-management.
Do not assign them mundane tasks.
Be direct with the ENFP.
Tips for getting along with ENFP
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INFJ
INFJs are creative, compassionate, gentle, and complex. Their
primary function is Introverted Intuition while their auxiliary function
is Extraverted Feeling in which they are deeply concerned with their
relationships with others as well has humanity at large. They have
a desire to contribute to the welfare of all and find it rewarding in
helping other people realize their human potential.
INFJs value solitude as well as the opportunity to concentrate on
what is important to them. Their forte is writing because they are
able to convey their ideas clearly. If they find something particularly
interesting, they will go beyond and research that specific topic and
often ruminate over it. They are often perceived as the “model”
student. Despite working well with groups and individuals, they
need time to recharge. They have a natural ability to relate to
others and usually find themselves to be the one their friends
confide in.
INFJs have high expectations for themselves and others which may
lead to conflict. In turn, because they are sensitive people, they
strongly dislike criticism as well as conflicts and may not readily be
able to tolerate it. They may start losing confidence and become
unhappy. They are perfectionists and always wondering whether or
not they are living up to their full potential. They also do not believe
in compromising because they have strong ideals.
Do not criticize the INFJ.
Be open, honest, and sincere.
Do offer meaningful feedback.
Do allow for creativity, INFJs love working on collaborative projects
Be supportive.
Tips for getting along with INFJ
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INFP
INFPs are introspective, creative, and idealistic. Their primary
function is Introverted Feeling in which they know what they value.
They have the ability to relate to others. Their auxiliary function is
Extraverted Intuition in which they are able to see different
paths/ways of doing something. They recognize different
possibilities and long to find their meaning in life. They seek to find
the underlying meaning of things. Almost everything experienced
by the INFP contributes to their value system which is then
evaluated by the INFP as crucial or trivial.
The INFP is driven by the thought of making the world a better
place. INFPs are great listeners and are always to willing to help
people. Despite being reserved, they are quite warm with people
they are familiar with. They are also generally very flexible.
However once an opinion/decision violates their values, they will
aggressively defend their cause. INFPs enjoy learning in
environments where they can be flexible and creative.
INFPs can be overly sensitive to criticism, even in situations where
no criticism was intended. They may also be overtly consumed
with an idea in their mind that they begin to ignore anything that
goes against their values. They may also be unable to let go of a
problem and themselves to become engrossed by it. They may
also develop strong grudges towards other people whom they
think have oppressed them.
Listen attentively to the INFP.
Do not overtly shun their opinion.
Be open and flexible.
Tips for getting along with INFP
54
ACKNOWLEDGEMENTS
First of all, I would like to thank my thesis advisor Dr. Luz
Navarrette García. Whenever I was in trouble or had
questions about my research or writing, she always help me
with full of patient. She has always allowed me to treat this
project as my own work, and she guides me in the right
direction.
I would also like to thank the experts who participated in this
project : Professor Sedique Popal, Dr. Jessie Blundell.This
project cannot be conducted successfully without their
enthusiastic participation and commitment.
Finally, I would like to thank my parents and my husband for
their support and continued encouragement throughout my
years of learning, as well as my research and thesis writing.
Without them, this achievement would not have been
possible. Thank you.
Sihan Chen
55
